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I. Introduction 



undertaken in Febraary/March 2008. 1 
It is part of the USAID funded project “Strengthening Teacher Education in 
Pakistan” (STEP). The goal of the project is to overhaul the teacher education 
system in terms of policy, organization, jurisdictional and institutional role and 
responsibilities, contents and delivery at the school level and to improve the 
quality of teacher’s training, the setting up of standards for teachers certification 
and accreditation at the national level. 

In order the prepare the project implementation, a review of the global/regional 
trends on policy and practices related to teacher accreditation will be undertaken in 
order to support the establishment of a national body for teacher certification and 
accreditation. 

The purpose of this paper is to present a summary report of Good Practices and 
Trends of Teacher Accreditation and Certification by looking at global trends, 
regional models and specific country cases. 

It is important that the reports undertaken as part of the STEP project below must 
be viewed in a holistic manner to ensure comprehensive teacher education policy: 

1) Strategic Implementation Framework for Improving Teacher Education 

2) National Professional Standards for Teachers 

3) Accreditation and Certification Standards for Teacher Education 



This document is the result of a consultancy 



Jointly these efforts are aimed at improving the quality and professional 
development of teachers and teacher training institutions through the development 
of National Standards for Teacher Certification and Accreditation. 



1 
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Background: 



The Education Sector Reform Action Plan (2001-2005) indicates that teacher 

training is a main concern and had set out to improve the quality of education and 

raise the minimum qualification of teachers to a Bachelor’s degree through 

professional training and development. Coupled with this, there is a need to 

develop a national strategic framework for teacher education. Finally, there is a 

dire need to develop a national system of standards to manage the quality of 

teacher education programs in the country. Thus far, initiatives to regulate 

standards have been limited to the work of the HEC and the Accreditation Council 

for Teacher Education (ACTE) which has begun developing and discussing a 

proposed accreditation frameworks and criteria for teacher education. There is a 

need, however, to have a national council with councils at the regional/provincial 

levels. Under the present model, the ACTE is subject to external review or quality 

review by the HEC at regular intervals of three years. The Quality Assurance 

Committee (QAA) and the Quality Assurance Agency (QAA) of the HEC will be 

responsible for external assessment of the accreditation council and other 

• ^ • • • 
councils. Despite this set-up, there may be a need to look into having the ACTE 

develop into a completely autonomous body whereas at present it is dependent 

upon the HEC. 

There is a need to assess other models that have worked effectively to determine 
what will work best in Pakistan. Coupled with this is a growing recognition of the 
need to modify teacher education and standards in order to not only prepare more 
teachers but to prepare new types of teachers who promote critical-thinking, 
problem solving, information technologies and new citizens able to compete in a 
global economy. In addition, this move to create a new type of teacher is also 
about changing mindsets and moving from being a civil service employee to an 
effective service professional. 

II. The Development of standards in the Asia-Pacific Region: Main Concerns 

One of the major findings of a recently published report on the Status of Teacher 
Education in the Asia-Pacific region (2008) pointed to a regional trend regarding 
the lack of meaningful standards and or the 
in the Asia-Pacific region, while extremely diverse, indicated the common 
problem of minimal standards and the problem of teacher preparation. In terms of 
teacher education institutions, (universities, teacher training colleges or in-service 
providers) there is a severe lack of accreditation procedures and standards to 
ensure quality inputs into teacher education. In addition, another major problem is 



ability to enforce them. The countries 



9 *. 

At the time of this report, the ACTE held one initial meeting on September 8, 2007. The proceedings of 
this meeting are in the annex 

3 These guidelines are based on a pamphlet of the HEC entitled “Good Practices for Quality Assurance for 
Accreditation Councils in Pakistan” 
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that of large disparities in terms of teacher education institutions in terms of the 
qualifications of their own faculty, facilities etc. The result is that a lack of 
standards for teachers implies a diverse range of qualifications in terms of the 
teaching workforce. Throughout the region standards mainly refer to the number 
of years of preparation it takes to become a teacher. This regional study also 
recommended the need to conduct further research into whether public and private 
primary education schools are accredited using any national standards. Therefore, 
when looking at the case of Pakistan it is important to know that these concerns 
not only exist at the national level but are also very present at the regional level. 
Nevertheless, there are countries in the region which have developed standards for 
beginning and veteran teachers as well as accreditation for teacher education 
institutions. It is thus very useful to look at these existing standards at the regional 
level in order to strengthen policy as well as ensure a higher level of quality 
among teachers and learners and harmonization of quality at the regional level. 
This is the growing trend in regions across the world is harmonization of these 
standards as we presently see in Europe. 



Some other issues in teacher education which reflect larger policy concerns are as 
follows: 

• The Fragmentation of the Teacher Education Infrastructure 

• Capacity of Curriculum Agencies 

• Deployment of Teachers 

• Lack of Meaningful Standards and/or the Ability to Enforce them 

• Retention of Qualified Teachers 

• Diversification in the Teacher Education Workforce 

• Inclusive Education 

• Low-Priority of Pre-School Teachers and Adult Education Specialists 

• Education Vision 

• The Role of Professional Associations 

• The Contribution of Research on Teaching 

• Private versus Public Education 

• Impact of Post-Colonialism 



While all of these areas are extremely important, for the purpose of this report, we 
will be focusing on the issues surrounding lack of meaningful standards: 



Lack of Meaningful Standards and/or the Ability to Enforce Them: The 

countries reporting data generally indicated the existence of minimal standards 
applied to the education process in general and to the preparation of teachers in 
particular. For teacher education institutions (universities, teacher education 
colleges, or in-service providers) basically this means that there are no standards 
for the qualifications of neither teacher educators nor an accreditation procedure to 
ensure quality inputs in teacher education. Teacher education institutions differ 
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widely in terms of the qualifications of their own faculty members, physical 
facilities, and access to reliable sources of electricity, connectivity, library 
facilities etc. In terms of teachers, the lack of standards (including a rigorous 
assessment of pre-service teacher graduates) suggests great variability in the 
quality of the teaching workforce. There is a need to inquire further as to whether 
public and private primary and secondary schools are accredited using any sort of 
national standards. Within the Asia Pacific region a few countries have developed 
standards for novice and veteran teachers and accreditation for teacher education 
institutions. It is useful to share effective models on a regional level as well as to 
stimulate a regional discussion of standards. Such a regional policy may have 
important implications for ensuring high education quality within the region and 
an overall increase in the productivity and efficiency of teachers and learners. 

III. Present Challenges for Teacher Education in Pakistan 

Based on numerous interviews with various Ministry officials, there are several 
important issues worth highlighting — namely the fact that the development of 
standards must be linked to teacher education and curriculum development. In 
addition, the teachers must be involved in this process through consultations with 
teacher associations. Furthermore, when we are discussing the improvement in 
the quality of teaching through the raising of standards, we must bear in mind that 
these mini mum standards at the national level must not serve as an impediment to 
ensuring that females in the rural areas seeking to become teachers are not 
excluded from doing so based on these standards. 

At present, the education system is undergoing a number of reforms in response to 
the present challenges. Teacher training institutes will be decentralized up to 
district level to meet local requirements and institution-based recruitment policy 
will be created. Provincial councils will be responsible for teacher licensing and 
professional development. Despite this, there is a need to address some of the 
major implementation gaps present in the system. 

The present challenges identified in Pakistan with regard to education are as 
follows 4 : 

1. Teacher training institutions are 
and are not adequately equipped to meet the requirements of a dynamic 
system of quality education 

2. The teacher training institutions face shortage of facilities such as 
buildings, equipment, furniture, teaching aids, library books and other 
reading materials 



facing budgetary and financial constraints 



4 



According to a UNESCO report on the Status of Teacher Education in the Asia-Pacific region 2008 
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3. While there have been improvements over the years in the examination 
system, .it still requires further changes. Essentially external in nature, the 
systems need to be 
creativity and leadership qualities. 

4. Teacher absenteeism, ineffective management, lack of supervision and 
accountable practices are some of the major issues that needs to be 
addressed in the teacher education programs. 

5. In service training for teacher educators is almost non-existent. There is no 
institutionalized arrangement for providing regular training to teachers and 
teacher educators. The sporadic, one time training opportunities tend to be 
lacking in quality. 



strengthened in terms of students demonstrating 



Addressing the Implementation Gaps implies the following: 



A Comprehensive view of teacher education and development of standards 



Reinforcing systemic linkages in the Education System to create synergies 
for implementation to happen (organizations presently work in isolation) 



Reforming Teacher Education curriculum together with Students 
Curriculum (dates to 1984 while student curriculum 2006/07) 



Ensuring consultations at provincial level with teacher associations 



Aligning in-service and pre-service to ensure career path and development 
in accreditation process 



Reducing overlapping of institutions, need to identify one institution with 
clear responsibility (transparency key issue) 



Ensuring liberty at provincial level to develop plans of action 



Promoting innovative approaches for the retention of female teachers - 
scale up these practices e.g. relaxing entrance into profession qualifications 



Promoting a shift to professionalization of teachers and “ownership” of 
policies by providing incentives to teachers and ensuring their professional 
development 



The meeting with Dr. Syed Fayyaz Ahmad, Joint Educational Adviser of the GoP, 
Ministry of Education Policy and Planning Wing, outlined four major challenges 
to teacher accreditation and licensing. These are as follows: 
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1. Acceptance/buy in: 

The foremost challenge is acceptance of certification and licensing by the teachers 
themselves 

2. Transparency: 

The second issue when we get to the process of certification and licensing 
concerns the body that will be responsible for it, how transparent is it 

3. Criteria: 

The third issue is the criteria or basis for the development of these standards are 
the provincial, district and federal government involved in the elaboration of this 
criteria? 

4. Reliability of results for licensing of teachers: 

What are the long-term results of this process; how can its effectiveness be 
demonstrated 

The recommendations that emanate from these major concerns are as follows: 

1. Ensure consultation and policy dialogue through an open consultation 
process, we need to ensure that we have the teachers on board in this 
process 

2. There is a need top remove apprehension on the part of the teaching 
community through consultation and dialogue process 

IV. Current Practices and Trends of Teacher Accreditation and Certification 
A. Global Trends and Models 

According to the literature, there are basically two models of quality assurance in 
teacher Education. The first is University Affiliation and the second is 
Accreditation by an independent body. We will look at the two below: 



1. The University Affiliation Model 



The model of university affiliation indicates that teacher training colleges were 
affiliated with a ‘parent university.’ This was the case in a majority of 
Commonwealth countries where tertiary institutions had strong ties to British 
universities. These universities in turn supervised the progression towards 
eventual independence. As a result, college students are awarded a qualification 
which is accredited by the university. The advantage of this model is that it has 
been said to foster collegiality between the universities and colleges. The negative 
aspect is that is has been criticized as encouraging paternalism and for having staff 
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become over-dependent on the university. In this model, the university is required 
to take on a strong advisory role. This model places a high amount of trust in the 
University for setting criteria and standards and for awarding qualifications. 

Today all over the world, universities are increasingly losing their autonomy as 
teacher training colleges are being absorbed into higher education. Furthermore, 
universities are now being subject to evaluations by external agencies. Quality 
assurance and teacher education qualifications are being managed more by state 
agencies and other bodies. There is a global shift towards a model of accreditation 
that has existed in the United States and now is the case in much of Europe, 
accreditation by an independent body. 

2. Accreditation by an Independent Body 

The European or American model of quality assurance and accreditation usually 
consists of a national body, together with independent local bodies and well as a 
set of national standards and local standards for licensing or accrediting teacher 
training institutions (universities and colleges). The emphasis here is on internally- 
driven institutional development and self-regulation which are core aspects of 
external accreditation. 

The diagram below highlights the evaluation practices in initial Teacher Education 
in Europe and illustrates the range of bodies and procedures involved in Quality 
Assurance and accreditation processes across the European Union. 

The process of accreditation thus generally involves three steps: 

(i) a self-evaluation carried out by staff of the institution or programme according 
to criteria set by the accrediting body, and the submission of a written report 

(ii) a peer review study visit by a team of peers selected by the accrediting body 
who submit an assessment report based on site visits, interviews, etc. 

(iii) examination by the accrediting body of both the self-evaluation and the peer 

review, leading to a formal decision on recognition status and licensing for a 
certain time period. In some countries such as the United States, the UK and India, 
the accrediting agency grades and/or ranks institutions so that the public knows 
which ones are best. 

We can see from the above three steps that the internal and external evaluation 
processes are equally important and in fact inseparable as they feed into one 
another. The diagram (fig 1) illustrates how the two processes tend to overlap. We 
can also see in this model that the university has no special status in accrediting 
either its own courses or those of affiliated institutions, and that the primary 
responsibility for this has shifted to external agencies who work according to 
national legislation, regulations, indicators and qualification standards. 
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It is important to note that the shift towards the affiliation model is indicative of 
three broader shifts in the realm of higher education: 

1. First has to do with the expansion of higher education in the past 50 years 
which indicates that university standards can no 
guaranteed. There are a number of factors which have contributed to the 
loss of trust in universities including countries exporting poorly developed 
programs to other countries and the proliferation of online providers whose 
standards fail to meet those of employers. 

2. Second, this increasing international trade in higher education has made it 
difficult for countries to restrict the activities of online providers in the 
absence of independent bodies. 

3. Third, the expansion of new technologies and new modes of delivery have 
created entirely new approaches to Higher Education, which may often 
require new forms of Quality Assurance. 

As such, it is no longer possible to rely on the reputation or good faith of higher 
education institutions. 



longer be maintained and 
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Figure 1 : The bodies, scope, documents and procedures involved in the 
evaluation of initial Teacher Education in Europe* 





External evaluations 


Internal evaluations 


Bodies 

responsible 


Inspectorate for school 
education 

An education agency 
The ministry of education 
An evaluation agency or 
committee 


Management 

Governing board of the institution 
Evaluation committee within the 
institution 

Council of academic staff 
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participants 
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Inspectors with a teaching 

background 

Students 

Foreign experts 


Management 
Academic staff 
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Evaluation experts offering staff 
support 


Official 
documents 
used to 

establish 
criteria 


Legislation on higher education 
Regulations/guidelines for initial teacher education 
Qualification standards for prospective teachers 
Internal/ external evaluation criteria 

National indicators (on trainer/student ratios, student 
performance, etc.) 


Scope 


Content of the teacher education curriculum 
Teaching methods 
Assessment practices 

Balance between professional training and general education 

School placements 

Partnerships with schools 

Human resources management 

Trainer/student ratios 
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Student attitudes/ motivation 

Student opinions on the training they receive 

Infrastructure (libraries, computers, etc.) 


Procedures 

and 

mechanisms 


Site visit that includes: 

- interviews with the management, or surveys 

- interviews with academic and admin staff, or surveys 

- interviews with students, or surveys 

- classroom observation 



* Adapted and summarised from: Eurydice European EFnit. 2006. Quality Assurance in Teacher Education 
in Europe. Brussels: Eurydice 
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De-accreditation 
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Implementation of a plan 
for 
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Implementation of a plan for 
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B. The Necessity for Harmonization of Qualifications: International 
Implications 

Another very important element to keep in mind is the need for recognition and 
harmoni z ation of foreign qualifications in an increasingly globalised world where 
there is a great deal of regional mobility. As such, are qualifications and 
competences from one country to another equivalent? 

So, for example, a Pakistani secondary school teacher with a Bachelor of 
Education moves to the UK. Is her professional qualification similar enough to a 
professional qualification obtained in the UK? Does it prepare her to teach in a 
British school? Should she wish to register for a Masters degree at a British 
university, is her Pakistani B Ed adequate preparation for study at UK Masters 
level? In other words, can her B Ed qualification be recognized as comparable to a 
UK teaching qualification, and equivalent to the UK entry-level requirement for a 
Masters degree? In order to answer these questions, a systematic process is 
required to enable comparisons to be drawn between different kinds of 
qualifications, and this process is referred to as the harmonization of 
qualifications. One such example of harmoni z ation is the International Standard 
Classification of Education (ISCED), which was developed by UNESCO in 1997 
as an instrument for compiling international statistics on education. The ISCED 
model divides education into 6 levels from basic primary schooling at level 1 to 
Higher Education research qualifications at level 6. 



1. Quality assurance in initial teacher education 

Most European countries have an official system for evaluating initial teacher 
education. Nonetheless, the procedures differ greatly from one country to another. 
In many countries, specific regulations on the evaluation of teacher education 
programmes or institutions do not exist, or apply only to a particular stage of 
initial teacher education (professional training, teaching practice or induction). In 
the majority of countries, general regulations on the evaluation of higher education 
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also apply to the evaluation of teacher education. External evaluation is 
compulsory or recommended in most of the countries being considered. The 
situation is quite similar regarding internal evaluation. 

2. Main features of external evaluation 



In a large part of the countries in Europe, external evaluation is carried out by an 
agency, committee or independent body acting on behalf of the public authorities, 
and evaluators are peers and/or evaluation experts. The main documents which 
have to be used to establish the scope of evaluation are legislation on higher 
education and a list of evaluation criteria. These external evaluations look at the 
content of teacher education curricula provided by individual institutions or 
programmes. In addition, teaching and assessment methods are also taken into 
account. External evaluation tends to take into account student performance and 
student attitudes and opinions are considered in half of the countries. External 
evaluation is normally based on a site visit which often includes interviews with 
the management and academic and administrative staff. Regulations also often 
provide for interviews with students. The frequency of external evaluation varies 
widely from one country to the next. In the cases where this frequency is 
regulated, evaluations take place annually at one extreme and, at the other, once 
every 12 years. 



3. Main features of internal evaluation 

Coordination of internal evaluation is the responsibility of the management of the 
institution or in some cases a special evaluation committee which is set up for this 
purpose. In most countries the management, academic staff and students 
participate equally in the internal evaluation process. There are basically two 
official sources for internal evaluation criteria. These are: general legislation on 
higher education and criteria used for external evaluation. Information is collected 
through interviews with the management, academic and administrative staff and 
students together with classroom observations. In terms of the scope of internal 
evaluation, there are no official regulations. 

4. Relationship between external and internal evaluation 

The regulations of almost all countries state that external evaluation has to be 
based on the results of internal evaluation. It can also be observed that the scope of 
internal evaluation is very much conditioned 
This is also true in terms of frequency, where internal evaluation is often linked to 
external evaluation, but may also occur more frequently. 

5. Implications of Results 

In the majority of countries, the external evaluation findings provide the basis for a 
decision regarding the accreditation or re-accreditation of institutions/programmes. 



by the needs of external evaluation. 
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These results may be used to take a major decision regarding the entitlement to 
award qualifications and obtain public funding. If the results are poor, the follow- 
up generally includes an obligation to draw up an improvement plan and to 
conduct a fresh external evaluation. In some cases, negative results may ultimately 
lead to the discontinuation of a programme or the closure of an institution. The 
publication of individual findings from the evaluation of an institution or 
programme is very widespread. In almost all countries where the publication of 
findings is mandatory, these findings are also made directly available to the 
management of institutions and their academic staff and students. The reparation 
of national reports and indicators on initial teacher education based on the 
evaluation reports of individual institutions or programmes is, however, not very 
common practice. 

6. Quality assurance in in-service teacher education 

Given the variety of providers of in-service teacher education and the growing 
autonomy of schools to choose among them, the question of quality control 
becomes crucial. All countries except France, Cyprus, Lithuania, Malta, Austria 
and the United Kingdom have official regulations on the accreditation and/or 
evaluation of providers. However, in several countries, regulations may only apply 
to some of the existing providers. Normally the analysis of a written plan is 
stipulated in regulations as the main procedure along with the analysis of the 
provider's self-evaluation report and a site visit. However, in several countries the 
latter is conducted only on an optional basis. Accreditation or evaluation is often 

or the ministry of education. 

7. Main Results 

In half of all countries, there are no regulations on the scope of accreditation 
and/or evaluation. Where regulations exist, the aspects covered most are the 
content of activity and teaching methods, the competences of trainers, 
infrastructure, participants’ opinions and compliance with educational aims. The 
frequency of evaluation and/or accreditation is subject to regulations in 12 

. It ranges from once a 
procedure followed. The results are used either to award or withdraw the 
accreditation of a programme or to set up general improvement plans. * 

8. Problematic Issues to be taken into account when looking at Pakistan 
8.1 Scope and players involved 

The fact that various aspects of the content of provision are evaluated does not 
automatically eliminate the risk of having a highly bureaucratic procedure whose 
purposes are not transparent and do not form part of an overall strategy for quality 



year to once every six years according to the 



countries only 



carried out by an evaluation agency/committee 
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improvement. The background of the evaluators and the way they are chosen and 
evaluated themselves is also of importance in this respect. 

8.2 The issue of frequency 

The question may be asked whether programmes which are evaluated more 
frequently are actually ‘better’ than those evaluated less often. External 
evaluations in particular put a considerable amount of stress on participants, and 
very frequent evaluations may therefore be quite time and energy consuming. The 
time given for actually implementing the recommendations of an improvement 
plan may be very short. On the other hand, it is also questionable whether very 
infrequent evaluations can provide real quality control. 



9. Application of these results: 

The way in which evaluation results are used is crucial for the ‘acceptance’ of 
quality control within a system. If they are used in a ‘ranking’ system, this may 
have heavy implications for the provider. Evaluation reports may also be produced 
only ‘for the sake of producing them’, in order to respond to an administrative 
demand without having any real implications for the providers. They may not be 
given back to those whose work was evaluated. In this context, the way in which 
these results are expressed also seems quite important, i.e. which language is used. 
In many countries over the past ten years, the objective to define what a ‘good’ 
teacher is has led to the development of qualification standards or profiles which 
define the desirable competences and qualities of a teacher. Such documents are 
becoming more widespread and are used systematically for evaluation processes 
where they exist. They may help guide the evaluation so that the overall goals and 
objectives of teacher education are kept in mind. However, the question arises as 
to how such standards are conceived Quality Assurance in Teacher Education in 
Europe and whether it is possible for teacher education to respond to the demands 
of such professional profiles. Initial teacher education can only provide a basis for 
the development of a teacher's competences, which may be further encouraged in 
the framework of in-service teacher education. Moreover, neither initial nor in- 
service teacher education is solely responsible for creating ‘good’ teachers. In 
order to measure improvements in teacher education, the creation of quality 
control measures is doubtless an important step; the way in which these measures 
are applied is however no less important. In many European countries, these 
quality control measures are relatively new, so their actual effectiveness and 
impact in maintaining and improving the quality of provision still remains unclear. 



17 




V. Country Case Studies 
Case I: AUSTRALIA: 

In Australia, there are numerous professional organizations have developed 
professional standards. The accreditation processes/curriculum review processes 
for teacher education programs are currently guided by state registration 
authorities/colleges/institutes for teachers for that state. These processes are 
responsible for driving the curriculum in that they set the standards that each 
programme must attain. Panels comprised of tertiary educators, principals and 
registration staff, consider every program proposal and every program adjustment 
for accreditation. A program is generally reviewed every three years in most 
states. However, this process is about to change with a new national body 
emerging to lead the accreditation processes of programs. In addition to these 
external requirements, university teacher education programs must be considered 
in triennial and septennial curriculum reviews and school reviews internally to the 
university. 

The document which is currently being implemented is “A National Framework 
for Professional Standards for Teaching” (Ministerial Council on Education, 
Employment Training and Youth Affairs, 2003). A proposal for a National System 
for the Accreditation of Pre-service Teacher Education (Teaching Australia, 
2007), which is a basis for piloting national accreditation of teacher preparation 
programs early in 2008, has been set out in June 2007. 

Main Challenges: 

The main challenges for Australia are (1) A national system of teacher education 
(e.g., a common set of national professional standards); (2) Induction; (3) 
Practicum and partnership between Universities and schools to prepare teachers; 
(4) Mentoring the beginning teachers;(5) The necessity of ongoing professional 
learning;(6) Settings for professional learning; (7) Learning communities and 
networks; (7) Learning to foster creativity and innovation; (8) Professional 
learning needs of teachers of Science, Technology and Mathematics; (9) 
Professional learning for educational leaders; (10) Articulation of an inclusive 
framework for professional learning; (1 1) A greater transparency in the funding of 
teacher education (DEST, 2003; 2007). 
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Teacher education accreditation in Australia * 



I. The Australian Universities Quality Agency (AUQA) 



Australian 
Universities 
Quality Agency 
(AUQA) 


- Independent, not-for- 
profit national agency 

- Promotes audits, 
reports on quality 
assurance in higher 
education 


- Higher education 
institutions accountable for 
adherence to the institution’s 
internally defined mission 
and objectives 

- Operates at the institutional 
level 


- Assess the institution’s 
success in maintaining 
standards consistent with 
university education 


External 
accreditation 
by State and 
T erritory 
statutory 
authorities 




- Holds specific 
professional preparation 
programs and courses to 
account against external 
standards for graduate 
knowledge and capability 
and program quality 





II. The current state of accreditation of teacher preparation courses in 
Australia 

- Teacher education, accreditation operating: operate in each State and Territory 

- Two states (Queensland and Victoria): developed teacher education accreditation 
processes (Most states are still in the process of developing or fine-tuning formal, 
registration-linked initial teacher education course approval or accreditation 
processes) 

1. Queensland 

The Professional Standards for Teaching outline 
Key: - identifying acceptable programs of pre-service teacher education 
- identifying equivalent preparatory programs and teaching experience 

-The Queensland efforts: 

To align teacher professional standards with initial teacher education course 
design and implementation (considered exemplary by other teacher registration 
authorities and are widely used as a model to shape new approval procedures in 
other states) 

Accreditation processes 

The course approval process requires teacher education providers: 



* Adapted and summarised from: Teaching Australia. 2006. Teacher education accreditation, A review of 
national and international trends and practices. Acton: Teaching Australia. 
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- Course’s rationale 

- Provide information on its evidence base 

- Outline the process 

- Extent of consultations conducted with the field as part of course development 

- Information on teaching and learning approaches in a given course 

- Links between learning experiences and assessment 

- Contribution to the course of the embedded professional experiences component 
(including supervised teaching practice in schools) 

- Means of assessing and monitoring student attainment of the Board’s graduate 
standards 

- Providers are required to submit annual reports on course implementation, 
including minor changes 

The Queensland registration system (established by Board of Teacher 
Education responsible to the Minister for Education) 



Board 

of 

Teacher 

Education 


- Provide a system of teacher registration and authority to accredit teacher 
education courses 

- Develop mechanisms to ensure that teacher education courses met the needs 
of the wider profession and community 

- Rregistration: a prerequisite for employment as a teacher in Queensland 


Graduates 


Registration 


Graduates from an approved 
Queensland teacher education 
program 


Main route to registration 


Graduates from other approved 
Australian teacher education 
programs 


Eligible for registration (or provisional registration) 


Graduates with current registration 
in another state 


Eligible for registration (or provisional registration) 


Persons from outside 
Queensland who are seeking 
teacher registration 


Must complete an application for registration and 
provide details of their course of teacher education 
(each case is treated individually) 



2. Victoria 

- Clearly defined process for the review and approval of teacher preparation 
courses that is administered alongside teacher registration processes by the 

Victorian Institute of Teaching (VIT) 



Pre-service teacher 


Operate under the guidance of the VIT’s 


education approval 


Accreditation Committee 


processes 
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Initial teacher education 
courses 


Practising teachers, parents and representatives of 
employing authorities 

(offered by Membership of this twenty- five person 
Committee includes representatives from the eight 
Victorian universities) 


Teacher education course 
approval processes 
(Seeking approval / 
Review) 


Established a smaller Panel drawn from the 
Accreditation Committee for each course 


Advice on course 
development 


Representatives from the University 


Reviewed the course 
documentation 


By panel with a recommendation to the 
Accreditation Committee 



Case II: EUROPEAN COUNTRIES 



Standards and Licensing of Teachers: Lessons learned from the European 
Model 

There are several countries in Europe which are currently undertaking reforms to 
redefine the aims and content of initial or in-service teacher education at central or 
regional level as well as the skills teachers should have at the completion of their 
training. 

(Germany, Estonia, Italy, the United Kingdom (Wales) and Romania) 

Estonia, for example has developed a national plan for the development of teacher 
education. This plan includes a brief description of the skills that graduate teachers 
should possess and the main aims of national policies for initial teacher education. 
The other stages of the plan address the development of professional standards, the 
skills of teachers and compulsory requirements with regard to teacher education 
programmes. 

As such, institutions for initial teacher education will have to bring their 
programmes and the organisation of their studies in line with these standards. A 
complex procedure for the accreditation of these programmes will then be carried 
out at all the institutions concerned. 
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Accreditation and evaluation of in-service teacher education in European countries 





Type of provider and existence 

of regulations 


Main procedures in the 
accrediting/evaluating 
in-service teacher education 
for general education 


External bodies undertaking 
accreditation /evaluation 


Austria 


No regulations on either 
accreditation or evaluation of 
providers of in-service teacher 
education 


No official regulations concerning the 
main procedures of the accreditation 
or 

evaluation process at all 


No regulations on evaluation or 
accreditation of in-service teacher 
education providers 


Belgium 

(Fr) 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 

analysis of a written plan and site 

visits (optional) 

Internal evaluation ; 
compulsory component with 
regulations 


Other bodies 


Belgium 

(De) 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 
recommended analysis of a written 
plan and site visits 

Internal evaluation (recommended) 


An inspectorate for school 
education 


Belgium 

(Nl) 


Regulations on both accreditation 
and evaluation apply to institutions 
for initial teacher education 


External evaluation; 
all of official regulations 


An agency for evaluation or an 
evaluation committee 



Adapted and summarised from: Eurydice European Unit. 2006. Quality Assurance in Teacher Education in Europe. Brussels: Eurydice. 
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Internal evaluation ; 
compulsory component with 
regulations 




Bulgaria 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 

analysis of a written plan and site 

visits 

Internal evaluation ; 
compulsory component with 
regulations 


An agency for evaluation or an 
evaluation committee 


Cyprus 


No regulations on either 
accreditation or evaluation of 
providers of in-service teacher 
education 

( Evaluation of in-service 
education programmes is 
conducted by the Pedagogical 
Institute of the Ministry of 
Education and Culture) 


No official regulations concerning the 
main procedures of the accreditation 
or 

evaluation process at all 


No regulations on evaluation or 
accreditation of in-service teacher 
education providers 

(A research and evaluation unit is 
currently being established within 
the Ministry of Education and 
Culture for 

systematic evaluation of all the 
levels of education as well as for 
in-service teacher education) 


Czech 

Republic 


Regulations refer exclusively to 
accreditation 


External evaluation; 
analyse a written plan and 
examination of other background 
documents 


The ministry of education, a 
ministry department or 
commission 


Denmark 


Regulations refer exclusively to 
accreditation 


External evaluation; 
examination of other background 
documents 


-The ministry of education, a 
ministry department or 
commission 
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-An independent body working on 
behalf of the public authority 

(The authority to accredit in- 
service teacher training is vested in 
the Ministry of Education or the 
Ministry of Science, Technology 
and Development. External 
evaluation, however, is generally 
carried out by the Danish 
Evaluation Institute (EVA)) 


Estonia 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 

analyse a written plan and analysis of 

self-evaluation reports 


The ministry of education, a 
ministry department or 
commission 


Finland 


Regulations refer exclusively to 
accreditation 

(Only in-service teacher education 
of at least 30 ECTS provided by 
higher education Institutions may 
be accredited by the FINHEEC at 
the request of the provider. 

The contents of the course have to 
be relevant to the objectives and 
strategies of the institutions and 
the initial education of the 
participants) 


No official regulations concerning the 
main procedures of the accreditation 
or evaluation process at all 


An agency for evaluation or an 
evaluation committee 

(In-service teacher education of at 
least 30 ECTS provided by higher 
education institutions may be 
accredited by the FINHEEC at the 
request of the provider) 
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F ranee 


No regulations on either 
accreditation or evaluation of 
providers of in-service teacher 
education 

The only procedure : the provision 
of in-service teacher education 
(issued in each academie by the 
appropriate administrative 
authority, which decides whether 
or not to designate 
a particular body with 
responsibility for a particular type 
of training) 


No official regulations concerning the 
main procedures of the accreditation 
or evaluation process at all 


No regulations on evaluation or 
accreditation of in-service teacher 
education providers 


Germany 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 

analysis of a written plan and site 

visits (optional) 

Internal evaluation ; 
compulsory component with 
regulations 


-An agency for evaluation or an 
evaluation committee (Some 
Lander) 

-An independent body working on 
behalf of the public authority 
(Some Lander) 

-An inspectorate for school 
education (Some Lander) 

(The general supervision of in- 
service teacher education is the 
task of the ministries in each of the 
1 6 Lander. 

As an independent body, the 
Accreditation Council 
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(Akkreditierungsrat) also takes 
part in accreditation and 
evaluation) 


Greece 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 

analysis of a written plan and site 

visits (optional) 

Internal evaluation ; 
compulsory component with 
regulations 


The ministry of education, a 
ministry department or 
commission 


Hungary 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 

analysis of a written plan, site visits 

(optional), analysis of self-evaluation 

reports 

Internal evaluation ; 
compulsory component with 
regulations 


-An agency for evaluation or an 
evaluation committee 

-The ministry of education, a 
ministry department or 
commission 

-An inspectorate for in-service 

teacher education 

(The process occurs at three levels: 

1 . the organiser of the 
programme asks an expert 
from the National Register 
of Experts to give an 
opinion on it 

2. the expert from the 
Pedagogus-tovdbbkepzesi 
Akkreditdcios TestUlet (In- 
service Teacher Training 
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Accrediting Body) 
evaluates the programme in 
accordance with a 
guideline based on legal 
regulations and then 
prepares a proposal to the 
minister on the decision of 
approval of the programme 
3 . the programme is once 
more evaluated by the 
ministry of education and a 
proposal for accreditation 
is made to the minister 
The National Committee for In- 
Service Teacher Training 
( Orszdgos Pedagogus- 
tovdbbkepzesi Bizottsdg) also takes 
part in controlling the 
programmes) 


Iceland 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 

site visits and analysis of self- 

evaluation reports 

Internal evaluation ; 
compulsory component with 
regulations 


The ministry of education, a 
ministry department or 
commission 

(Evaluation of higher education 
institutions providing in-service 
teacher education has not yet been 
carried out) 


Ireland 


Regulations on the evaluation of 
in-service teacher education 
providers exist : 


External evaluation; 

almost all of official regulations 


An inspectorate for school 
education 
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in the case of institutions for initial 
teacher education, teacher unions 
or associations and other providers 
(NGOs/private companies), 
not in the case of higher education 
institutions 






Italia 


Regulations on accreditation do 
not apply to higher education 
institutions or to Institutions for 
initial teacher education 


External evaluation; 
analysis of a written plan, site visits 
(optional), analysis of self-evaluation 
reports (in the case of teacher unions 
or associations or private-sector 
training providers) 

Internal evaluation ; 
compulsory component with 
regulations 

(higher education institutions and 
institutions for initial teacher 
education) 


The ministry of education, a 
ministry department or 
commission 


Latvia 


Regulations refer exclusively to 
accreditation 


External evaluation; 

almost all of official regulations 

Internal evaluation ; 
compulsory component with 
regulations 


The ministry of education, a 
ministry department or 
commission 


Lithuania 


No regulations on either 
accreditation or evaluation of 
providers of in-service teacher 


No official regulations concerning the 
main procedures of the accreditation 
or 


Draft regulations include an 
agency for evaluation within the 
ministry of education 
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education 


evaluation process at all 




Luxembo 

urg 


In-service teacher education is 
only offered at higher education 
institutions and institutions for 
initial teacher education 

Regulations refer exclusively to 
accreditation 


No official regulations concerning the 
main procedures of the accreditation 
or 

evaluation process at all 


No regulations on the bodies 
undertaking accreditation or 
evaluation 


Malta 


No regulations on either 
accreditation or evaluation of 
providers of in-service teacher 
education 

(Organizers are encouraged to 
review their courses by asking 
participants to fill in 
Questionnaires) 


No official regulations concerning the 
main procedures of the accreditation 
or 

evaluation process at all 


No regulations on evaluation or 
accreditation of in-service teacher 
education providers 


Nederlan 

d 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 
all of official regulations 

Internal evaluation ; 
compulsory component with 
regulations 


An independent body working on 
behalf of the public authority 


Norway 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 

site visits and analysis of self- 

evaluation reports 

Internal evaluation ; 
compulsory component with 


An agency for evaluation or an 
evaluation committee 
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Poland Regulations on both accreditation 

and evaluation apply to all types of 
provider existing 



regulations 

External evaluation; 
all of official regulations 

Internal evaluation ; 
compulsory component with 
regulations 

(Depending on the course 
evaluated, two different bodies 
carry out evaluation. 

The ministry of education 

evaluates and accredits in-service 

teacher education courses offered 

by the National 

Centre of In-Service Teacher 

Training. 

It also decides whether to 
recognize qualification courses for 
practicing teachers which are 
offered by institutions for initial 
teacher education during 
afternoons, weekends or summer. 
The heads of regional education 
authorities (kuratoria), which are 
subordinate to the ministry, 
evaluate and accredit qualification 
courses offered by all other 
providers) 



-The ministry of education, a 
ministry department or 
commission 

-An inspectorate for school 
education 
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Portugal 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 
all of official regulations 

Internal evaluation ; 
compulsory component with 
regulations 


An independent body working on 
behalf of the public authority 


Romania 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 

analysis of a written plan, site visits, 

analysis of self-evaluation reports 

Internal evaluation ; compulsory 
component with regulations 


An independent body working on 
behalf of the public authority 


Slovakia 


Regulations refer exclusively to 
accreditation 


External evaluation; 
analyse a written plan 

Internal evaluation (recommended) 


The ministry of education, a 
ministry department or 
commission 


Slovenia 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 

analysis of a written plan and site 

visits 

(optional) 

Internal evaluation (optional) 


An agency for evaluation or an 
evaluation committee 


Spain 


Regulations on both accreditation 
and evaluation apply to all types of 
provider existing 


External evaluation; 

analysis of a written plan, site visits 

(optional), analysis of self-evaluation 

reports 


Other bodies 

(The bodies undertaking 
evaluation belong to the ministry 
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(in some Autonomous Communities) 

Internal evaluation ; 
compulsory component with 
regulations 


of education and the Autonomous 
Communities, and differ from one 
Community to the next) 


Sweden 


Regulations only apply to the 
evaluation of in-service teacher 
education 


External evaluation; 
site visits 


Data not available 


United 

Kingdom 


No regulations on either 
accreditation or evaluation of 
providers of in-service teacher 
education 

(There is no overarching system of 
accreditation or evaluation of 
continuing professional 
development (CPD) providers. 
However, there are some 
evaluative processes in operation, 
which arise from responsibilities 
established by statute) 


No official regulations concerning the 
main procedures of the accreditation 
or 

evaluation process at all 


No regulations on evaluation or 
accreditation of in-service teacher 
education providers 
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Case III: INDIA: 



The National Assessment and Accreditation Council (NAAC), is an autonomous 
institution of the University Grants Commission (UGC), that is responsible for the 
Assessment and Accreditation of Colleges and Universities in India. The NAAC 
has been redesigning methodologies of Assessment and Accreditation, based on its 
own field experience, its shared knowledge with other International Quality 
Assurance Agencies and the quality imperatives in the changing context of world- 
wide higher education scenario. The NAAC has held numerous meetings with 
academia and educational experts and based on this it has developed a New 
Methodology for Assessment and Accreditation of Higher Education Institutions. 
This New Methodology came into effect from 1st April 2007. 

The National Council for Teacher Education (NCTE) was established in May 

a Government resolution to advise central and state governments on all 
matters pertaining to teacher education. Until 1993, the NCTE’s status and role 
have been purely advisory as it did not have statutory powers to enforce its 
guidelines. As per the provisions laid down in the 1986 NPE and in the Program of 
Action for its implementation, the NCTE was conferred statutory status by a 
Parliamentary Act in 1993, with effect from May 1995. The Act provides for 
establishment of the NCTE with a view to achieving planned and coordinated 
development of the teacher education system throughout the country, as well as 
regulation and proper maintenance of norms and standards. The main objective of 
the NCTE is to achieve planned and coordinated development of the teacher 
education system throughout the country, the regulation and proper maintenance 
of Norms and Standards in the teacher education system and for matters connected 
therewith. The mandate given to the NCTE is very broad and covers the whole 
gamut of teacher education programs including research and training of persons to 
equip them to teach at pre -primary, primary, secondary and senior secondary 
stages in schools, and non-formal education, part- time education, adult education 
and distance (correspondence) education courses. 



1973 by 



The District Institutes of Education and Training (DIETs) were established for 
conducting pre- service and in-service training of teachers for elementary schools 
and for personnel employed in non-formal and adult education programs. In- 
service training of teachers is offered at the central, state, regional, district and 
sub-district levels. At the national level, in-service training programs are 
developed by the following institutions: the National Council of Educational 
Research and Training (NCERT); the National Institute of Educational Planning & 
Administration (NIEPA); the Central Institute of English and Foreign Languages 
(CIEFL), Hyderabad; and the Central Institute of Indian Languages (CIIL), 
Mysore. At the regional level, there are RTF s located in the four regions of the 
country. One Regional Institute has been set up recently at Shillong for the states 
in the north-eastern part of India. At the state level, programs are mainly offered 
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by the SCERT, the State Institute of Education, the State Institute of Science 
Education, the Institute of Advanced Study in Education, Colleges of Teacher 
Education and State Institutes of Educational Technology. At the district level, 
there are District Institutes of Education and Training and In-service Training 
Institutes. 



New Methodology of Assessment & Accreditation in India* 

- Responsibility of Assessment and Accreditation of Colleges and Universities: 
National Assessment and Accreditation Council (NAAC) 

- NAAC has been designed: Overcome some of the limitations of its earlier 
methodology, and to enhance its rigour, reliability and validity 

The Process of institutional Assessment and Accreditation 

1. Letter of Intent 

Depending upon the type of institution: 

Two-step process for Affiliated and Constituent Colleges, one-step process for 
Universities, Autonomous Colleges and Colleges with Potential for Excellence 

2. Preparation and Submission of Institutional Self-Study Report (SSR) 

The intending Universities, Autonomous Colleges and Colleges with Potential for 
Excellence and Affiliated /Constituent Colleges (which have earned their IEQA 
status) are required to prepare their institutional Self-study Reports (SSRs) by 
following the appropriate NAAC Manuals 

3. Peer Team Visit 

A properly constituted Peer Team is deputed by NAAC for on-site visit to the 
institution 

4. Assessment Outcome 

- Peer Team Report 

The Peer Team prepares an objective report termed as, Peer Team Report (PTR): 
highlighting its evaluative judgments 

- Institutional Grading 

The final Cumulative Grade Point Average for the quality level of the institution, 
along with letter grades and corresponding performance descriptors 
(Valid for a period of 5 years) 

5. Appeals 



Adapted and summarised from: National Assessment and Accreditation Council. 2007. New methodology 
of Assessment & Accreditation. Bangalore: NAAC. 
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6. Re-accreditation 
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The New Assessment Instrument in INDIA 



Assessment & Accreditation of Affiliated and Constituent Colleges 

Institutional Eligibility for Quality Assessment(IEQA) is required to be obtained 
by an applicant institution 



Two Steps: 



Affiliated/ 

Constituent 

Colleges 



The Methodology for First-Step 

- Format to be filled by the applicant institution: 

First Organizational profile, providing specific quantitative infonnation about the 
Step institution 

- Filled-in Format is received by NAAC 

- The scores obtained: 

Presented to the appropriate Committee of NAAC for deciding on its eligibility 
for the next step 

- The minimum scores: 

Given the IEQA status for undergoing the second step 

(Demonstrate basic compliance with the minimum requirements necessary for the 
teaching-learning processes, to achieve the educational outcome) 
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Assessment and Accreditation (similar to the as practiced by NAAC hitherto) 

-Affiliated Colleges and Constituent Colleges (witch earned the IEQA status 
through the first step process), Universities, Autonomous Colleges with Potential 
for Excellence (CPEs) 



One Step : 

Universities, 
Autonomous 
Colleges, 
Colleges with 
Potential for 
Excellence 



-The institutions prepare their appropriate documents for Assessment and 
Accreditation, by following specific NAAC Manuals 



The new instrument: Seven assessment Criteria 

(Differential weightages for some Criteria according to the type of each 
Second institution) 

Step 

- Curricular Aspects 

- Teaching-Learning and Evaluation 

- Research, Consultancy and Extension 

- Infrastructure and Learning Resources 

- Student Support and Progression 

- Governance and Leadership(new) 

- Innovative practices(new) 



Assessment Indicators 

Used as guidelines/ probes by the Peer Teams (their visit to the Institution), to 
arrive at Key Aspect-wise Grade Points (KR-GPs) and Criterion-wise Grade 
Point Averages (CR-GPAs) 



The New Grading System 

Each institutions will be graded for each Key Aspect under four categories: 

A (point Average 3.01-4.00, Very Good/Accredited), B (2.01-3.00, 
Good/Accredited), C (1.51-2.00, Satisfactory/Accredited) or D (0-1.50, 
Unsatisfactory-Not Accredited) 
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Case IV: MALAYSIA 



In 2004 the Ministry of Higher Education (MOHE) on 27 March 2004 was 
established. Prior to this education and training in Malaysia was entirely 
organized by the Ministry of Education (MOE). From 2004 on, the secondary and 
primary school teacher education and training were separated and given to MOHE 
and MOE respectively. MOE trains primary teachers via the Institute of Teacher 
Education (ITE) (previously known as Teacher Taining Colleges) and MOHE 
trains the secondary teachers via the government-funded universities. 

Teacher Education Division (TED) is a section in the Malaysian Ministry of 
Education, which oversees teacher training in Malaysia. The TED has various 
units that help in its operations. For example, the Planning and Policy Unit plans 
and determines the direction of teacher education in Malaysia. The Curriculum 
Unit determines the curriculum for the different courses offered in the teacher 
training colleges - the Assessment Unit handles the setting of examination 
questions and marking of answer scripts as well as the awarding of the student 
teachers’ grades, the Student-selection Unit conducts the aptitude tests and the 
interviews and selects the candidates for the teacher training colleges. Basically, 
all administrations with regards to teacher-education other than the training are 
administered by the TED. 

The TED is headed by a director and three deputy directors who manage the 
administration of the division. There are also several assistant directors who head 
the various units and these heads of units are supported by senior academic and 
clerical staff. Though MOE is solely responsible for primary school teachers’ 
education and training and MOHE is responsible for secondary school teacher 
education and training, all other affairs in relation to schools and teachers, whether 
it issecondary or primary schools or teachers, fall under the jurisdiction of MOE. 

has gone 

meet the hallenges of modern times. Thirty years ago, college graduates were 
conferred certificates inteaching after attending a two-year pre-service training 
program. Twenty years ago the training as extended to three years and the students 
were awarded a Diploma in Teaching. In the last five years efforts have been made 
to award a degree for those students who pass the courses and the training program 
has been extended to five and a half years. Tamil 
instruction and the privately managed Islamic. 



language as their medium of 



through many changes to 



Over the years teacher education in Malaysia 



Teacher Education Institutions: 

Number of institutes 

Pre-Service: There are 27 ITEs which are strategically located in all 14 states of 
Malaysia which provide both pre-service and in-service courses. In the past, the 
teacher training institutes were referred to as teacher training colleges. However, 
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with the upgrading of the teacher training programs from holding diplomas to 
degrees, the status of the colleges has been raised to higher education institutes, 
and since 2006 they have been referred to as teacher training institutes. 

In-Service: The 27 teacher training institutes. As for in-service training for 
practicing teachers, some of the universities do plan and organize short-term 
courses, seminars and conferences for these teachers to enhance their teaching 
abilities and their professional and personal development, as well as increase their 
knowledge. For example, the School of Educational Studies of USM conducts 
workshops, seminars and short courses for pre-school teachers. The Faculty of 
Educational Studies of UPM organizes off-shore and distance education programs 
for busy teachers who are unable to attend campus-based academic programs. 
Almost all faculties/schools of education of the 13 universities have organized 
national and/or international conferences, where in-service teachers have either 
presented papers or participated in the conferences. This is State of Teacher 
Education in the Asia-Pacific Region 78 a recent trend of engagement in 
professional development activities by teachers in Malaysia. 



Apart from the MOE and MOHE, there are many other educational networks and 
organizations in Malaysia that have significantly contributed to the development, 
progress and quality of education in this country. These networks and 
organizations are basically nongovernmental organizations and nonprofit-oriented 
bodies. These networks and organizations have contributed considerably to the 
national educational settings in terms of professional development of teachers by 
organizing various programs, activities and events. 



Case V: SOUTH AFRICA 



Umalusi’s institutional accreditation and monitoring system* 



I. Scope 

Extended to public and private education and training institutions 

1. The provider offers: 

- Institutionally based delivery 

- General and further education and training qualifications 

- National examinations which Umalusi quality assures (not applicable to 
primary schools) 

- learning programmes (as part of the mix) that lead to the qualifications 
Umalusi certifies 



Adapted and summarised from: Umalusi. 2006. Draft frame work for institutional accreditation and 
monitoring. South Africa: Umalusi. 
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2. Private provider: 

- Registered in terms of the relevant legislation 

- Constituted as a juristic person 

3. Umalusi’s key concern: Ensuring the integrity of the qualifications 

4. Prioritized for accreditation: Institutions and centres that offer the 
qualifications 

- The General Education and Training Certificate: for Adults (GETC: Adult 
education) 

- The National Senior Certificate (NSC) 

- The Further Education and Training Certificate: Vocational (FETC: 
occasional) 

- Any other qualifications certified by Umalusi 

5. Accreditation of private institutions/centres: 

- Independent schools 

- Private Further Education and Training colleges 

- Private adult learning centres 

6. Monitoring of public providers: 

To promote quality in public provision through the monitoring of provincial 
departments in respect of the quality management of their learning sites 

II. Key components of the system 

- Inspection for compliance 

- Self-evaluation 

- Validation of institutional quality 
Monitoring of institutional performance 

Developed accreditation criteria: 

- Leadership and management 
Teaching and learning 

- Learning programmes 
Delivery and teaching 

- Assessment of learning 

III. Accreditation process 



Prerequisite: Umalusi 

Scope 


Provider institutions are initially screened to determine whether 
they fall within Umalusi’s scope 


Step 1 : Self- 
evaluation 


The institutions inspect and evaluate their own levels of 
compliance and quality against minimum criteria set by Umalusi 
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(Part A) and 
Inspection 

Step 2: Monitoring Providers are monitored against their improvement plans or 

conditions during the specified period of provisional accreditation 
until they reach the required levels of compliance 

Step 3: Self- Institutions with very high levels of compliance are invited to 

evaluation commence with self-evaluation (Part B) for full accreditation 

(Part B) 

Step 4: Peer Site- visit: 

validation and The institution’s self-evaluation report and portfolio for full 

accreditation accreditation is validated through a site visit by a team of peers 

and/or experts, appointed by Umalusi Council 

Accreditation decision : 

Based on the recommendations in the report the sector 
accreditation committee will make a final decision and seek 
Council endorsement 

Reporting: 

Umalusi will in turn generate an institutional report informed by 
the findings of the peer validation team and the institutional self- 
evaluation: 

a) highlights strengths 

b) identifies areas for improvement 

c) provides recommendations for action 

Step 5: Post- Monitoring is conducted in two ways: 

accreditation a) Reporting: During monitoring Umalusi requires providers to 
monitoring submit two kinds of reports: 

- Progress reports 

- Institutional performance reports 





b) Inspection: During the accreditation period Umalusi conducts 
monitoring site visits after the submission of the first three-yearly 
report to establish whether the institution has been consistent in its 
management of the quality of its provision 


Step 6: Application 
for re -accreditation 


Institutions are required to apply for re-accreditation in the ninth 
year of the 10 year cycle. The rigour of Umalusi’s re-accreditation 
process will be determined by institutional monitoring reports and 
the levels of consistency in managing the quality of provision over 
the accreditation period 
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VI. Conclusion and Recommendations 



There are some specific steps which need to be taken in order to ensure that 
effective standards are developed an implemented in Pakistan. In order to ensure 
professional development of teachers, there is a need for professional development 
centers to be set up. This should be coupled by 4 year undergraduate degrees that 
are up to par with other international programs. The biggest hurdle is at the 
provincial level and ensuring that good examples like the pilot programs in 
Baluchistan and Sindh for females with grade 6-7 education to be educated to 
grade 10 and subsequently higher levels. These pilot projects need to be carried 
out in all provinces. Furthermore, additional standards need to be developed for 
head teachers, accomplished teachers and teacher educators. Moreover, efforts 
should be concentrated on developing a new Masters level programme for head 
teachers as these are often the community leaders who can be real change agents. 

Developing Standards and Incentives for Teachers: 

It is important to note that the development of standards for teachers as well as a 
system of accreditation and certification must take into account the interest and 
aptitude of teachers during the recruitment procedures. In addition, strategies 
must be developed to provide stipends and incentives for those working in rural 
areas eg. Relaxing service conditions of female teachers, improving the salary 
package and granting maternity leave are other factors which must be considered 
in implementing effective policies 



Recommendations 

■ Stimulate regional discussions on development of standards to ensure high 
quality education in the region, share models that have been developed in 
the region for accreditation and raise the overall productivity of teachers 
and learners. 

■ Develop and strengthen of regional networks 

■ Remove apprehension of teaching community by ensuring consultation and 
policy dialogue through an open consultation process which includes 
teachers and teacher associations, unions etc. 

■ Create a National Teacher Accreditation Council to be modeled after other 
professional councils. It is suggested that the role of the ACTE be 
expanded in order to build on the present structure and expertise but that it 
be made autonomous and independent 

■ More specifically, this body should be comprised of members from the 
ACTE of the HEC (Higher Education Council) and the Bureau of 
Curriculum Extension (BOCEC) in each of the provinces as well as with 
members from the National Institute of Science and Technology Education 
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(NISTE) in order to ensure incorporation of concerns at the provincial 
levels and harmoni z ation at national level. 

■ Ensure the professional development of teachers and curriculum reform of 
teacher training institutions 

■ Conduct Asia-Pacific regional consultation to share accreditation models 

■ Ensure development of incentive models for teachers and their development 



Policymakers and educationalists to recognize the inherent value of education for 
its society and citizens but also the linkages of ensuring a supply of competent and 
productive teachers and a reliable set of standards in order to strengthen the 
current educational system. This vision is 
policies; however, there is a need to articulate this vision by building on local 
expertise, national and regional institutions and international examples to move 
this vision to practice. 



clearly reflected in national education 
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GLOSSARY 



Accreditation: Process by which an institution or a programme is judged by the 
relevant legislative and professional authorities as having met predetermined 
standards in order to provide (teacher) education or training and to award the 
corresponding qualifications (where they exist). 

Synonyms : Recognition, validation. 

Concurrent model: An initial teacher education programme which, from the 
outset, combines general teacher education in one or more subjects with 
theoretical and practical professional teacher training. 

Consecutive model: A two-stage initial teacher education programme. Students 
first receive general education in order to obtain a degree in a particular subject or 
branch of study. At or near the end of this period of study, they enroll in a 
programme of initial professional training, enabling them to qualify as teachers. 

Deaccreditation: A result of an evaluation process that takes away from an 
institution the permission to continue to provide one or several (teacher) education 
or training programmes and to award the corresponding qualifications. 

Evaluation: The general process of a systematic and critical analysis leading to 
judgments and/or recommendations for improvement regarding the quality of a 
(teacher) education institution or programme. 

Synonyms: Assessment, audit, peer review, quality assessment, review. 

Evaluation criteria: Checkpoints by which the attainment of certain objectives 
and/or standards can be examined. They describe the characteristics of the 
requirements and conditions to be met, and therefore provide the (quantitative 
and/or qualitative) basis on which an evaluative conclusion is drawn. 

Expert in evaluation: A person experienced and qualified in the evaluation of 
institutions and/or its staff. S/he may have various professional backgrounds, for 
example in research, teaching or management positions. 

External evaluation: The process whereby a specialized external body collects 
data, information and evidence about an institution or a programme, in order to 
make a statement about its quality. External evaluation is normally carried out by a 
team of external experts, peers or inspectors. 

Synonym: External review. 

General teacher education: General courses and mastery of the subject(s) that 
trainees will teach when qualified. The purpose of these courses, therefore, is to 
provide trainees with a thorough knowledge of one or more subjects and good 
general knowledge. 
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Inspector: A person evaluating the quality of educational provisions who works 
within the body of an educational 
and/or have an administrative background. 

(1) The definitions of the terms accreditation, evaluation criteria, evaluation, 
external evaluation, internal evaluation, peer, quality assurance, site visit, 
qualification standards and standards are widely based on the UNESCO document 
Quality Assurance and Accreditation: A Glossary of Basic Terms and Definitions 
by Lazar Vlasceanu, Laura Griinberg and Dan Parlea, Bucharest 2004. 



authority. S/he may be trained as a teacher 



46 




Bibliography 



Council on Higher Education. 2006. Standards Setting and Standards Generation 
in Higher Education in South Africa: A research report for CHE. Pretoria: Council 
on Higher Education 

Daniel, John and Kanwar, Asha and Clarke-Okah, Willie. 2006. Quality assurance 
and cross-border higher education in the Commonwealth: The work of the 
Commonwealth of Learning. Paper presented at UNESCO/HRD Workshop, 
September 2006, New Delhi, India 

European Association for Quality Assurance in Higher Education. 2005. Standards 
and Guidelines for Quality Assurance in he European Higher Education Area. 
Helsinki: European Association for Quality Assurance in Higher Education 

Eurydice (2006). Quality Assurance in Teacher Education in Europe, Eurydice 
European 

Unit, 2006 http://www.eurydice.org 

Hayward, Fred. 2006. Accreditation and Quality Assurance in university education 
in developing countries: insights and lessons from experience. Paper presented at 
the First International conference on Assessing Quality in Higher Education, 
Lahore 

International Labour Organisation/UNESCO. 2006. Joint ILO/UNESCO 
Committee of Experts on the Application of the Recommendations concerning 
Teaching Personnel. Geneva: International Labour Office 

Menon, Mohan and Rama, K. 2004. Innovations in teacher education: 

International practices of quality assurance. Bangalore: NAAC/COL 

Middlehurst, Robin. 2001. Quality Assurance implications of new forms of Higher 
Education. Helsinki: European Network for Quality Assurance in Higher 
Education. 

Moon, Bob and Shelton-Mayes, Anne. 1995. Frameworks, competences and 
quality: open learning dimensions to initial teacher education and training in 
BINES, H. and WELTON, J. M. (eds), Managing Partnership In Teacher Training 
And Development, London, Routledge. 

Morrow, Wally and Keevy, James. 2006. The recognition of teacher qualifications 
and professional registration status across Commonwealth member states. 

Pretoria: Commonwealth Secretariat/ SAQA 





Naidoo, Prem. 2004. Student quality literacy and empowerment. Paper presented 
at UNESCO 2nd Global Forum on International Quality Assurance, Accreditation 
and the Recognition of Qualifications in Higher Education. Paris June 2004 

National Assessment and Accreditation Council. 2007. New methodology of 
Assessment & Accreditation. Bangalore: NAAC. 

OECD. 2005. Teachers matter: Attracting, developing and retaining effective 
teachers. OECD Publishing 

Parker, Ben and Harley, Ken. 2006. The NQF as a socially inclusive and cohesive 
system: Communities of practice and trust. Paper presented to the Second Annual 
NQF Colloqium, Johannesburg, August 2006. 

Schwille, John and Dembele, Martial. 2007. Global perspectives on teacher 
learning: improving policy and practice. Paris: UNESCO International Institute for 
Educational Planning. 

Smyth, Dow, Hattam, Reid, Shacklock. 2000. Teachers’ work in a globalizing 
economy UK: Falmer 

Umar, Abdurrahmnan. 2006. Quality assurance procedures in teacher education: 
The case of the National Teachers’ Institute, Kaduna, Nigeria in Badri N. Koul 
and Asha Kanwar (eds) Perspectives on Distance Education: Towards a Culture of 
Quality: Vancouver: COL 

UNESCO. 2005. Guidelines for Quality Provision in Cross-Border Higher 
education. Paris: UNESCO 

UNESCO. 2008. Status of teacher Education in the Asia-Pacific Region. 
Paris:UNESCO 

Vlasceanu, L., Grunberg, L. and Parlea, D. 2004. Quality Assurance and 

ssary of basic terms and definitions. Bucharest: UNESCO 

South African Institute for Distance Education. 2004. The National Professional 
Diploma in Education: Learning from the implementation of a national upgrading 
programme. Johannesburg: SAIDE 

Teaching Australia. 2006. Teacher education accreditation, A review of national 
and international trends and practices. Acton: Teaching Australia. 

Umalusi. 2006. Draft frame work for institutional accreditation and monitoring. 
South Africa: Umalusi. 



Accreditation: a glo 



48 




Welmond, Michel. 2002. Globalization Viewed from the Periphery: The 
Dynamics of Teacher Identity in the Republic of Benin, Comparative Education 
Review 46(1): 37-65, 2002. 

Woodhouse, David. 2006. The role of Quality Assurance Agencies in Higher 
Education in the 21 st Century. Paper presented at the First International conference 
on Assessing Quality in Higher Education, Lahore. 

Young, Jon; Hall, Christine; Clarke, Tony. 2007. Challenges to university 
autonomy in initial teacher education programmes: The cases of England, 
Manitoba and British Columbia. Teaching and Teacher Education Volume 23, 
Issue 1, January 2007, Pages 81-93 

Young, Michael. 2003. National Qualifications Frameworks as a global 
phenomenon: a comparative perspective. In Journal of Education and Work, Vol 

16, No 3. 

Young, Michael. 2005. National Qualifications Frameworks: Their feasibility for 
effective implementation in developing countries. Geneva: International Labour 
Office 



ANNEXE 1: 

Overview of Teacher Education Institutes in Pakistan 5 

Number of institutes 

Pre-Service: 169 (Public 146, Private 23) 6 

In-Service: * See Highlights under 1 above and in-service below. 

Enrollment 

Pre-Service: 43747 (Public 39526, Private 4221) 

Strategic faculty details 

Pre-Service: 2676 (Public 2527, Private 89) 

State of Teacher Education in the Asia-Pacific Region 95 

Number of years to complete 

Pre-Service: P T C (To teach Grade I-V): 1 year 

C T (To teach Grade I- VIII): 1 year 

Diploma in Education: 3 years 



5 Source: State of Teacher Eduation in the Asia-Pacific 2008 

6 E-9 country report 



49 

















B.S. Ed (12+3) (To teach Grade VI-X): 3 years 

B.Ed (14+1) (To teach Grade VI-X): 1 year 

M.Ed. (To teach Grade VI-X + Student teachers of PTC, CT and B.Ed and 

supervision): 

1 year. M.A Education (To teach Grade VI-X and Student teachers of PTC, CT 

and B.Ed 

and supervision): 2 years 
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ANNEXE 2: 





Name 


Contact Person 


Address /Tel/Fax/E-mail 


Afghanistan 


Ministry of Education 
(MoE) 


Abdul Wassay Aryan 
Senior Advisor, General 
Education 


Mohammad Jan Khan Watt 
Kabul, Afghanistan 
Tel: +93 (0)799 332 015 
E-mail: awassay.arian@moe.gov. af - 
ab arian@hotmail.com 


Australia 


Australian Government 
Department of 
Education, 

Science and Training 
(DEST) 


The Hon Julie Bishop MP 
Minister for Education, 
Science and Training 
Minister Assisting the 
Prime Minister for 
Women's Issues 


Parliament House 
CANBERRA ACT 2600 
Tel: (02) 6277 7460 
Fax: (02) 6273 4116 
E-mail: julie.bishop@dest.gov.au 


Australian Council of 
Deans of Education 
Inc. 


Professor Sue Willis 
(President) Dean, Faculty 
of Education 


Monash University 

PO Box 6 CLAYTON VIC 3800 

Tel: (03) 9905 2800 

E-mail: acde@education.monash.edu.au 


Ministerial Council on 

Education, 

Employment, 

Training and Youth 
Affairs (MCEETYA) 


The Hon Paul Henderson 
ML A, (Chair) 

Minister for Employment, 
Education and Training 
(Northern Territory) 


The Secretary, MCEETYA 

PO Box 202, Carlton South Vic 3053 

Australia 

Tel: +61 3 9639 0588) 

Fax: +61 3 9639 1790) 

E-mail: enquiries@mceetya.edu.au 
Website: http://www.mceetya.edu.au 


Australia 


Teaching Australia 




in the Australian National University: 

5 Liversidge Street 
ACTON ACT 0200 
Tel: 1800 337 872 
Fax: 02 6125 1644 

E-mail: info@teachingaustralia.edu.au 
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Website : www.teachingaustralia.edu.au 




Teaching Australia - 
Australian Institute for 
Teaching and School 
Leadership 


Dr. Gregor Ramsey 
(Chair) 


5 Liversidge Street 

Australian National University Precinct 
ACTON ACT 0200 
Tel: (02) 6125 1643, 1800 337 872 
+61 2 6125 9029 (skills assessment) 
Fax: 02 6125 1644 

E-mail: info@teachingaustralia.edu.au 
Website : www.teachingaustralia.edu.au 


Australian Literacy 
Educators’ Association 
(ALEA) 


Dr. Jan Turbill (President) 
Senior Fellow in 
Education 


Faculty of Education 

University of Wollongong, NSW 2522 

Tel: + 61 0438098641 

E-mail: jan_turbill@uow.edu.au 


Bangladesh 


National University 


The Vice Chancellor 


National University 
Gazipur, Bangladesh 


Ministry of Education 


Secretary 


Bangladesh Secretariat, Ministry of 
Education 

The Peoples' Republic of Bangladesh. 
Building 6, Floor 17 & 18, 
Bangladesh Secretariat, 

DhakalOOO, Bangladesh 
Fax: 88-02-7167577 
E-mail: info@moedu.gov.bd 


Ministry of Primary 
and 

Mass Education 


Secretary 


Ministry of Primary and Mass Education 
The Peoples' Republic of Bangladesh. 
Bangladesh Secretariat, 

DhakalOOO, Bangladesh 


Directorate of 
Secondary 

and Higher Education 
(DSHE) 


Director General 


Shikkha Bhaban 
1 6-Abdul Gani Road 
Dhaka 1000, Bangladesh 


Directorate of Primary 


Director General 


Directorate of Primary Education 
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Education (DPE) 




Mirpur Dhaka, Bangladesh 


Bhutan 


The National Institute 
of 

Education 


Head: Dukpa Zangley, 


Vice-Chancellor 
Administrative officer: 

Doma Kezang, Registrar 
P.O. Box 708, Thimphu, Bhutan 
Tel: +975(2) 351 626/351 625 
Fax: +975(2) 351 627/351 710 
Website: www.rub.edu.bt 


Cambodia 


Ministry of Education, 
Youth 

and Sport (MoEYS) 
Senior Minister, 
Minister of 
Education, Youth and 
Sport 


H.E. KOL PHENG 


#80, Preah Norodom Blvd, Phnom Penh, 
Cambodia 

Tel: (855)23 217 253 
Fax: (855) 23 212 512 
E-mail: moeys@everyday.com.kh 


Pedagogical Research 
Department, MoEYS 


Mrs. TON SA IM, 
Director 


Compound of Chau Ponha Hok Primary 
School. 

Tel: (855)23 211 409 
Fax: (855) 23 212 512 
E-mail: prd@camnet.com.kh 


Publication and 
Distribution 
House, MoEYS 


Mr. IN KIMSRUN, 
Director 


# 148, Preah Norodom Blvd., Phnom 
Penh 

Tel: (855)23 219 575 
Fax: (855) 23 214 474 
E-mail: sok.rithy@everyday.com.kh 


Inspectorate of 

Education, 

MoEYS 


Mrs. PEUK CHIVY, 
Inspector 


#80, Preah Norodom Blvd., Phnom Penh 
Tel: (855) 16 867 045 
Fax: (855) 23 212 512 


Teacher Training 
Department, MoEYS 


Mr. LEANG SENG 
HAK, Director 


#133, Preah Norodom Blvd., Phnom 
Penh 

Tel: (855)23 214 340 
Fax: (855) 23 362 341 
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E-mail: ttd@camnet.com.kh 




National Institute of 
Education (NIE) 


Mr. IM Koch , Director 


#123, Norodom Blvd., Sangkat 
Chaktomok, Khan Doun Penh, Phnom 
Penh 

Tel: (855) 23 332 342 
E-mail: nieimkoch@yahoo.com 
Website: www.moeys.gov.kh/ine 


Phnom Penh 
Municipality 
Office Of Education 
Youth 
and Sport 


Mr. OUM Hoeug, 
Director 


#30, Sangkat Psar Kandal 2 
Khan Daun Pen, Phnom Penh 
Tel: (855) 23 722 234 
Fax: (855) 23 427 382 


Hong Kong 


Education Bureau 


Mr. Michael M. Y. Suen 
Secretary for Education 


Education Bureau 

8/F. West Wing, Central Government 
Offices, 

1 1 Ice House Street, Central, Hong Kong 
Tel: 2810 2657 

E-mail: edbinfo@edb.gov.hk Website: 
http://www.edb.gov.hk 


Education 

Commission 


Rosana Wong Yick-ming, 
Chairman 


Education Commission 
Website: http://www.edb.gov.hk 


Higher Education 
Division 


Ms. Womg Pui man, Amy 


PAS (Higher Education) 
Higher Education Division 
Tel: 3540 7468 
E-mail:pashe@edb.gov.hk 


Professional 
Development and 
Training Division 


Mr. LEE Yuk Fai, Steve 


PAS (Prof Dev & Training) 
Professional Development Division 
Tel: 3150 8000 
E-mail: paspdt@edb.gov.hk 


India 


National Council of 


Dr. Shardindu 


Hans Bhawan, Wing II, 
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Teacher Education 
(NCTE) 


Chairperson 


1, Bahadur Shah Zafar Marg, 
New Delhi - 1 10 002. 

01 1-233701 14(Off) 

233701 16(Fax) 






Prof. S.K. Thakur 
Vice Chairperson 
Mr. V.C. Tewari 
Member Secretary 


Tel: 01 l-23370178(Off.) 

Fax: 23370178 

E-mail: skthakur@ncte-in.org 

Tel: 01 1-233701 82(Off.) 

Fax: 23370128 

E-mail: vctewari@ncte-in.org 






Mr. N. Mohandas 
Deputy Secretary 


Tel: 01 l-23370163(Off.) 




Northern Regional 
Committee (NRC) , 
NCTE 


Regional Director, NRC 


A-46, Shanti Path,Tilak Nagar, 
Jaipur -302004 

Tel: 0141-2623501, 2622661(Off.) 
Fax: 0141-2620116 
E-mail: nrc@ncte-in.org 




Western Regional 
Committee (WRC), 
NCTE 


Regional Director 


Manas Bhawan, Shyamla FTills, 
Bhopal - 462002 
Tel: 0755-2739672(Off.) 
0755-242286 1(R) 

Fax: 0755-2660912 




Eastern Regional 
Committee (ERC) 
(NCTE), 


Regional Director 


Eastern Regional Committee 
15, Neel Kanth Nagar, Nay apalli, 
Bhubaneshwar - 751 012. 

Tel: 0674-2395793, 2393873(Off.) 
E-mail: erc@ncte-in.org 




Southern Regional 
Committee (SRC) , 
NCTE 


Regional Director 


(SRC) C/o HMT Ltd., 1st Floor, 

CSD Building, Jalahalli, 

Bangalore - 560 031 
Tel: 080-28386751, 23451468 (Off.) 
Fax: 23451467, 23451514 
E-mail: src@ncte 
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The National Council 
of 

Educational Research 
and 

Training (NCERT) 


Shri P. Rajakumar 
Publications: 
Textbooks, Journals 


Tel: 91-11-26852261, 
91-11-26965212 


N Prof Santosh Sharma 
National Curriculum 
Framework / Syllabus 


Tel: +91-11-26527044 


Director National 
Assessment and 
Accreditation Council 


Prof. V.S. Prasad 


P.O. Box No. 1075, Nagarbhavi, 
Bangalore-560 072 
Karnataka, INDIA 

Tel : +91-80-23210261 / 62 /63/64/65 
E-mail : naac@blr.vsnl.net.in 
Website : www.naacindia.org 


Indonesia 


Minister of National 
Education 
of Indonesia 


Prof Dr. Bambang Sudibyo, 
The Minister 


Jl. Pintu I Senayan, Jakarta, 
Indonesia. 

Tel: 62-21-5794 6070 


Minister of National 
Education, 

Directorate of Teachers 
Training Development 


Prof. Dr. Sukamto, Director 


Jl. Pintu I, Senayan, Jakarta, 
Indonesia. 

Tel: 62-21-5794 6070 


Japan 


Ministry of Education, 
Culture, 

Sports, Science and 

Technology 

(MEXT) 


Minister of Education, 
Culture, Sports, 
Science and 
Technology (MEXT) 


2-5-1 Marunouchi-ku, Tokyo 1 GO- 
8959, Japan 

Tel: +81-(0)3-5253-4111 (Reception) 
Website: http://www.next.gov.jp 


Lifelong Learning 
Policy Bureau 


Sachigo Kamogawa 
Director-General 


Ministry of Education, Culture, Sports, 
Science and Technology 


Kazakhstan 


Council of presidents of 
Pedagogical Institutes 


Sadykov, Tomuhamed 
Salmenovich -chairperson 


Almaty, Tole-bi St, 31 
Tel: 727-2916339 


CME (curricular- 


Kosov, Vladimir Nikolaevich 


Almaty, Tole-bi, 31 
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methodical 

entity) 


deputy chairperson 


Tel: 727-291-83-82; 

E-mail: kosov_vlad_nik@list.ru 


Association of Higher 
education institutions 


Alshanov, Rahman 
Alshanovich - chair 


Almaty, Djambyl St., 25 
Tel: 727-2930502 


Kyrgyzstan 


Ministry of Education 
and 

Science 


Boljurova Ishenkyl, 
Minister 


Tynystanova Street, 257, 

Bishkek, 720040, Kyrgyz Republic 
Tel: (996-312) 623633; 

Fax: (996-312)623622 

E-mail: monk@monk.bishkek.gov. kg 


Kyrgyz State 
Pedagogical 
University (KSPU) 




5 1 Razzakov Str. 

Bishkek 720026 
Kyrgyz Republic 
Tel: +996 (312) 66-03-48 
Fax:+996 (312) 66-05-88 
E-mail: kari023@freenet.kg 


Osh State University 




331 Lenin Street 

Osh, Kyrgyzstan 714000 

Tel: (332-22)22273 

Fax: (332-22) 24605 

E-mail: tvs@osupub.freenet.bishkek.su 


Ministry of Education, 
Science and Culture: 
Boljurova Ishenkyl, 
Minister 




Tynystanova Street, 257, 

Bishkek, 720040, Kyrgyz Republic 
Tel: (996-312) 623633; 

Fax: (996-312)623622 

E-mail: monk@monk.bishkek.gov. kg 

postmaster@mon.bishkek.su 


Center of Educational 
Initiatives "Shag za 
shagom” (NGO) 
Contact: Gulnur 
Sultanalieva 




E-mail: guhiura@step.kymet.kg 


Lao Pdr 


Ministry of Education 




Thanon Lane Xang, Ban Xiengyeun 
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Tha, Muang Chanthaburi, 

P 0 Box 67, Vientiane, Laos 
Tel: 856 (0)21 216004 
Fax: 856(0)21 216001 




Ministry of Education 
Phimmasone 


Luangkhamma 

Minister 


Tel: 856 (0) 21 911485, 

856 (0) 20 551 0084 (mobile) 




Ministry of Education 


Bounpheng Mounphoxay 
Deputy Minister 


Tel: 856 (0) 20 551 0117 (mobile) 




Ministry of Education 


Bosengkham Vongdala 
Deputy Minister 


Tel: 856 (0) 20 990 1382 (mobile) 




Department of Teacher 
Training, 

Ministry of Education 




Thanon Lane Xang, Ban Xiengyeun 
Tha, Muang Chanthaburi, 

PO Box 67, Vientiane, Laos 
Tel: 856 (0) 21 216615 
Fax: 856 (0) 21 216615 




Department of Teacher 
Training, 

Ministry of Education 


Sengdeuane Lachanthaboun 
Director General 


Tel: 856 (0) 20 550 4505 (mobile) 






Chandy Phommaboud 
Deputy 

Director General 


Tel: 856 (0) 20 551 8870 (mobile) 






Ly Foung Deputy Director 
General 


Tel: 856 (0) 20 990 2496 (mobile) 
E-mail: lee_foung@hotmail.com 






Varadune Amarathithada (f) 


Tel: 856 (0) 20 581 6269 






Deputy Director General 


Tel: 856 (0) 20 551 8870 (mobile) 




Cabinet of the Ministry 




Tel: 856 (0)21 216004 




of Education 




Fax: 856(0)21 216001 






Doungta Bounlavong 
Permanent Secretary 


Tel: 856 (0)21 216007 

Tel: 856 (0) 20 990 1 151 (mobile) 






Bouavanh Keodala Deputy 


Tel: 856 (0)21 216013 ext 






Permanent Secretary 


Tel: 103, 856 (0) 20 990 1153 (mobile) 






Bounseun Sengmany Deputy 
Permanent Secretary 


Tel: 856 (0)21216000 

Tel: 856 (0) 20 990 1154 (mobile) 
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Department of 
Organization and 
Personnel, Ministry of 
Education 




Tel: 856 (0)21 216018 
Fax: 856(0)21 216018 


Thongphiou Boutsady 

Director 

General 


Tel: 856 (0)21 617329 

Tel: 856 (0) 20 990 0850 (mobile) 


Khamkhan Souliyadeth (f) 
Deputy Director General 
Mounmy Mahavong (f) 
Deputy 

Director General 


Tel: 856 (0)21 216018 ext 

Tel: 1 1 1, 856 (0) 20 990 2725 (mobile) 

Tel: 856 (0)21 216018 ext 

Tel: 106, 856 (0) 20 980 3640 (mobile) 




National Research 
Institute for 
Educational 
Science (NRIES), 
Ministry of Education 




Tel: 856 (0)21 213161 
Fax: 856(0)21 212026 




Mithong Souvanvixay 

Deputy 

Director 


Tel: 856 (0)21 212026 

Tel: 856 (0) 20 560 1079 (mobile) 




Phouangkham Somsanith 
Deputy Director 


Tel: 856 (0)21 213161 

Tel: 856 (0) 20 561 1846 (mobile) 




Sisouk Vongvichit (f) Deputy 
Director 


Tel: 856 (0)21 213161 

Tel: 856 (0) 20 551 0846 (mobile) 


Malaysia 


Ministry of Education 
Malaysia 


Director General of 
Education 


Aras 8, Blok E8 Paracel E, 

Pusat Pentadbiran Kerajaan Persekutuan 
62604 Putrajaya 
West Malaysia 


Schools’ Divisions 


Pengarah Bahaian Sekolah 
(Director of Schools’ 


Pusat Pentadbiran Kerajaan Persekutuan 
62604 Putrajaya 
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Divisions) 


West Malaysia 


Penang Reading 
Council 


Ambigapathy Pandian 


Universiti Sains Malaysia 
Penang, Malaysia 


Mongolia 


The Ministry of 
Education, 

Culture and Science of 
Mongolia 


0. Enkhtuvshin, Minister for 
Education, Science and 
Culture of Mongolia 


Government Building 3, 

Baga Toiruu 44, Ulaanbaatar, 
Mongolia 

Tel: 976-11-262480 
Fax: 976-11-323158 
E-mail: mecs@mecs.pmis.gov. mn 


Education Research 
Institute, Local 
Education 

Centers in 21 provinces 


Z. Begz, ED 


Government Building 10, Buildrers’ 
Square 16, Ulaanbaatar, Mongolia. 


Mongolian Education 
Alliance (NGO) 


N. Enktuya, ED 


Sukhbaatar District, IstKhoroo, 
Chinggis Avenue 15/1, 
Ulaanbaatar, Mongolia 210628 
Tel: 976-11-318149 
Fax: 976-11-324285 
E-mail: info@mea.org.mn 
Website: http://www.mea.org.mn 


Nepal 


UNESCO Chair in 
Teacher Education 
(299), established in 
1997 at Katmandu 
University (Nepal) 


Dr. Kedar Narth Shrestha, 
Katmandu University 


P. 0. Box 6250, Man Bhawan City - 

Katmandu 

Tel: 9751-544078 

Fax: 9751 -533543 

E-Mail: kusoed@enet.com.np 


United Nations House 
Harihar Bhawan, 
Pulchowk 
Lalitpur, Nepal 




Tel: 977-1-5523-200 

Fax: 977-1-5527-280, 977-1-5535-395 

Email: kathmandu@unicef.org 


Child Workers in Nepal 
Concerned Centre 
(CWIN-Nepal) 




P.O. Box 4374, Ravi Bhawan, 
Kathmandu, Nepal. 

Tel: 4282255/4278064 
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Fax: 977- 1-4278016 


Rural Education and 
Development (READ) 
Nepal 


Sharad Babu Shrestha, 
Country Director 


P.O. Box 1 1995, Dashrath Chand Marg- 
524 

Baluwatar-4, Kathmandu, Nepal 
Tel: 977-1-4423141 
Fax: 977-1-4430017 
Website: www.readnepal.org 


Department of 
Education 

Sanothimi, Bhaktapur, 
Nepal 




Tel: 0977-1-6631075 , 6633625, 

6633623, 6633029 , 6633029, 6635134, 
6635113 

Fax: 0977-1-6631972, 6631972, 6633624 
E-mail: doeemis@doe.gov.np 


New Zealand 


Ministry of Education 




Website: www.minedu.govt.nz 


New Zealand Teachers’ 
Council 




E-mail: 

education@teacherscouncil.govt.nz 


TeachNZ 




E-mail: TeachNZ. admin@minedu.govt.nz 


NZ Council of Deans 
of Education 


Liz Wood 


E-mail: Liz.Wood@vuw.ac.nz 


NZ Vice Chancellors’ 
Committee 


Executive Assistant 


Tel: +64 (04) 381 8502 


New Zealand Reading 
Association 


President: Sharon 
Ross 


E-mail: sross@clear.net.nz 


Pakistan 


Accreditation Council 
for 

Teacher Education 


Prof. Munawar Sultana 
Mirza 


Vice Chancellor, University of Education, 
Lahore Phone: 0092425881289 


Directorate of Staff 
Development 




Directorate of Staff Development, 
Wahadat Road, Lahore 


Curriculum and 

Extension 

Wing 


Mr. Saghir Sheikh 


Curriculum and Extension Wing, 
Jamshoro, Hyderabad 


Republic of 
Korea 


Ministry of Education 
and 


Kim Shini 


Central Government Complex 
77-6 Sejong-no, Jongno-gu, Seoul, 
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Human Resources 
Development (MOE & 
HRD) 




Republic of Korea, 110-760 

Tel: 82-2-2100-6570 

Fax: 82-2-2100-6579 

Website : http://english.moe.go.kr 


The Korean Federation 
of 

Teachers’ Association 
(KFTA) 


LEE, Woong-Ki 
(Director) 


142 Woomyeon-dong Seocho-Ku, 
Seoul, Korea 137-715 
Tel: +82-2-570-5500 
Fax: +82-2-577-7487 
E-mail: Kfta2@kfta.or.kr 
Website : http://eng.kfta.or.kr 


Korean Teachers and 
Education Workers 
Union 
(KTU) 


Korean Teachers and 
Education Workers 
Union 


Korean Teachers and Education 
Workers Union 

4th Daeyoung Bldg 139, Seoul, 
Korea 150-032 
Tel: 82-2-2670-9300 
Fax: 82-2-2670-9305 
Website:http://english.eduhope.net 




Seoul National 
University of 
Education 


Seoul National 
University of Education 


Seoul National University of Education 
Tel: 02-3475-2114 
Fax: 02-581-7711 
Website : www.snue.ac.kr 


Korean Educational 
Development Institute 
(KEDI) 


Ee-gyeong Kim 


Korean Educational Development 
Institute 

92-6 Umyeon-dong, Seocho-gu, Seoul, 
Korea, 137-791 
Tel: 82-2-3460-0216 
Fax: 82-2-3460-0156 
Website : http://eng,kedi.re.kr/ 


Singapore 


Staff Training Branch 


Mrs. Angela Ow 
Director Training & 
Development 


1 North Buona Vista Drive Singapore 
138675 

Tel: +65 68722220 
Fax: +65 67755826 



62 










E-mail: contact@moe.edu. sg 


Teachers’ Network 


Ms. Ong Pheng 
Yen 

Deputy Director 


1 North Buona Vista Drive Singapore 
138675 

Tel: +65 68722220 
Fax: +65 67755826 
E-mail: contact@moe.edu.sg 


Regional English 
Language Centre 
(RELC) 


Mrs. Tay Sor Har 
Director 


SEAMEO Regional Language Centre 
30 Orange Grove Road 
Singapore 258352 
Tel: + 65 6885 7855 
Fax: +(65) 6734 2753 


British Council 


Eunice Crook 
Director 


30 Napier Road 

Singapore 258509 

Tel: + 65 6473 1111 

Fax: + 65 6472 1010 

E-mail: contact@britishcouncil.org. sg 


English Language and 
Literature Teachers 
Association 
(Singapore) 


Dr Maha Sripathy 
President 


V Box 881464, Singapore 919191 

Tel: + 65 9625 9614 

E-mail : elltas.sg@gmail.com 


Singapore Teachers’ 
Union 


Mr. Edwin Lye 
General Secretary 


Singapore Teachers' Union 
Teachers' Centre 
162 Tagore Avenue 
Singapore 787752 
Tel: + 65 6452 4403 
Fax: + 65 6458 4163 


Singapore Tertiary 
English Language 
Society 
(STETS) 


Mr. Roland Davies 
President 


Dr Radhika Jaidev 

School of Arts and Social Sciences 

SIM University (UniSIM) 

53 5 A Clementi Road 

Singapore 599490 

E-mail: radhikar@unisim.edu. sg 


The Singapore 


Chng Huang Hoon 


Singapore Association for Applied 
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Association for Applied 
Linguistics (SAAL) 


President 


Linguistics 

c/o Department of English Language & 
Literature National University of 
Singapore 

Block AS5, 7 Arts Link, Singapore 
117570 

Tel: + 65 6-874-3874 
E-mail: elcttr@nus.edu.sg 


The Society for 
Reading 

and Literacy (SRL) 


Ms Serene Wee 
President 


33 Sembawang Hills Drive 
Singapore 575909 
Tel: 65 6455-1218 
Fax: 65 6459-3009 
E-mail: secretariat@srl.org. sg 


Thailand 


The Council of Deans 
of the 

Faculties of Education 
(CDFE) 


Professor Dr. Pruet 
Siribanpitak, Ph.D., Dean 


College of Education, 
Chulalongkom University, 
Phyathai Road, Bangkok 10330 
E-mail: intered@chula.ac.th 


The Committee of 
Teacher 

Education of the 
Private Institutions of 
Higher 

Learning (CTEPIHL) 


Dr. Manit Boonprasert, 
Dean 


College of Education, 

Rangsit University 
Tel: 662 792 7519 

Website: http://www.rsu.ac.th/education 


Thailand Reading 
Association 


Dr. Uthai Piromruen 
Ramkhamhaeng 


University, Bangkok, 

Thailand Reading Association 
E-mail: utai33@hotmail.com, 
upiromruen@gmail.com 


Secretariat Office of the 
Teachers’ Council of 
Thailand (SOTCT) 


Dr. Chakrapat Wata, 
Secretary of the National 
Teachers’ Council 


128/1 Rajseema Road, Dusit, Bangkok 
10300 

E-mail: chakrapat_wata@hotmail.com 


Institute of Teacher 


Mr. Santat Sintupanpratoom, 


60 Moo2, Tambol Rai-Khing, Sampran, 
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Training and 
Professional 
Development (ITTPD) 


Director 


Nakom Prathom 73210. 
E-mail: idea@misc.moe.go.th 


Division of Standards 
and Quality of Higher 
Education (DSQHE) 
Office of Higher 
Education Commission 
(OHEC) 


Mrs.Varapom Seehanart, 
Director 


E-mail: varapom@mua.go.th 


Turkey 


Higher Education 
Directorate 
under Ministry of 
National 
Education 


Huseyin Qalik (directorate) 


Higher Education Directorate A 
Blok 6. Kat Bakanhklar Ankara 
Tel: +90(312)- 4131643 


Higher Education 
Board 


Erdogan Tezig 
(the president) 




Ministry of National 
Education 

(MONE) (Milli Egitim 
Bakanligi) 


Metin Bostancioglu Minister 


Bakanhklar 
Ankara, Turkey 
Tel: +90(312)4186417 
+90(312) 4255330 
Fax: +90(312)4177027 
Website: www.meb.gov.tr 


Council of Higher 
Education 
(Yuksekooratim 
Kurulu) (YOK) 


Kemal Guruz, President 


Administrative officer: Tugmac 
Sayrac, Vice-President 
06539 Bilkent, Ankara 
Turkey 

Tel: +90(312) 2664725 
+90(312) 2664726 
Fax: +90(312) 2665153 
Website: www.yok.gov.tr 


Turkish University 


Kemal Giiriiz, President (ex 


Administrative officer: Deniz 






Rectors 

Committee (TURC) 

(Rektorler 

Komitesi) 


officio) 


Ates, Secretary 
06539 Bilkent, Ankara 
Turkey 

Tel: +90(312) 2987140 
Fax: +90(312) 2664759 
E-mail: can@yok.gov.tr 




Mother and Child 
Education Foundation 
(ACEV) 




Biiyukdere Cad. Stad Han. No:85 Kat:l 
34387 

Mecidiyekoy - Istanbul 

Tel : 0212-213 42 20-213 46 39 

Fax: 0212-213 36 60 




• • 

Omer Balibey - 
Director of Teacher 
Education Directorate 




Milli Egitim Bakanhgi 

Ogretmen Yeti§tirme ve Egitimi Genel 

Mudurlugii 

Milli Miidafaa Cad. No: 6 Kat: 3 

Kizilay/ Ankara 

Tel: 0312 425 04 49 

State of Teacher Education in the Asia- 

Pacific Region 134 


Vietnam 


Ministry of Education 
and 

Training (MOET) 


Data not available 


No 49 - Dai Co Viet Street 
Tel: (4)8692393 ; (4)8680134 
Website: http://moet.gov.vn/ 




International Co- 
operation 

Department, MOET 


Tran Ba Viet Dzung 
Director General 


49 Dai Co Viet Str., Hanoi, Vietnam 
Tel: 84-4-8694883 Fax: 84-4- 
8693243 

E-mail: tbvdung@moet.gov. vn 




Primary Education 
Department 


Dr. Trinh Quoc Thai, 
Director General 
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Austria 



Belgium 



Bulgaria 



Cyprus 



Eurydice-Informationsstelle 
Bundesministerium fur 
Bildung, Wissenschaft und 
Kultur - 



Unite francophone 
d’Eurydice 

Ministere de la Communaute 
frangaise 

Direction des Relations 
intemationales 



Direction generate de 
l’enseignement 
non obligatoire et de la 
recherche scientifique 



Institut de la formation en 
cours de carriere 



Vlaamse Eurydice-Eenheid 
Ministerie van de Vlaamse 
Gemeenschap 
Departement Onderwijs 



Department of 

Education, Administration for 
Higher Education and 
Scientific 
Research 



Agentur Eurydice 
Agentur fur Europaische 
Bildungspro gramme 
Ministerium der 
Deutschsprachigen 
Gemeinschaft 



Eurydice Unit 

Equivalence and Information 
Centre 

International Relations 
Department 

Ministry of Education and 
Science 




Chantal Kaufmann 



Anne Hichter 



Marleen Deputter 



Leonhard Schifflers 



Abt. I/6b 
Minoritenplatz 5 
1014 Wien 



Boulevard Leopold II, 44 - Bureau 
6A/002 

1080 Bruxelles 





Hendrik Consciencegebouw 2 A 28 
Koning Albert II - laan 15 
1210 Brussel 




GospertstraBe 1 
4700 Eupen 




2A, Kniaz Dondukov Bid 
1000 Sofia 



State Policy in Higher 
Education 

Department of the Ministry of 
Education and Science 



Eurydice Unit 

Ministry of Education and 

Culture 



Svetomira Kaloyanova 




Koula Afrodisi, Christiana 
Haperi 



Kimonos and Thoukydidou 
1434 Nicosia 




Mary Koutselini 
(Associate Professor, 
Department of 
Education, University of 
Cyprus) 
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Czech Republic 


Eurydice Unit 

Institute for Information on 

Education 




Senovazne nam. 26 
P.O. Box c.l 
110 06 Praha 1 


Accreditation Commission 


Jin Mares 




Denmark 


Eurydice ’s 
Informationskontor i 
Danmark 
CIRIUS 




Fiolsstrsede 44 
1171 Kobenhavn K 


Estonia 


Eurydice Unit 
SA ARCHIMEDES 




Kodula 13A 
10125 Tallinn 


Ministry of Education 
and Research 


Vilja Saluveer 




National Examination and 
Qualification Centre 


Kaja Kuuseosk 




Estonian Higher Education 
Accreditation Centre 


Tiit Laasberg 




Finland 


Eurydice Finland 
National Board of Education 




Hakaniemenkatu 2 
00530 Helsinki 


France 




Roger-Frangois Gauthier 
(Inspecteur general de 
f administration de 
f education nationale et de 
la recherche - 
IGAENR) 




Germany 


Eurydice Unit of the Federal 
Ministry of Education and 
Research 

EU - Bureau of the Federal 
Ministry of Education and 
Research 




Konigswinterer Strasse 522-524 
53227 Bonn 


Eurydice-Informationsstelle 
der Lander im Sekretariat der 
Kultusministerkonferenz 


Dr. Eberhard Jeuthe 


Lennestrasse 6 
53113 Bonn 


Greece 


Eurydice Unit 
Ministry of National 
Education and Religious 
Affairs 


: Lina Pantazi, Lena 
Antoniou 


Direction CEE / Section C 
Mitropoleos 15 
10185 Athens 


Hungary 


Ministry of Education 


Dora Demeter 
(coordination) 


Szalay u. 10-14 
1055 Budapest 




Eszter Fazekas 
(Doctor of Law), 
Greta Horvath, 
Laszlo Kozma 
(Doctor of Law) 




Iceland 


Eurydice Unit 
Ministry of Education, 
Science and Culture 
Division of Evaluation and 


r 

AsgerSur Kj artansdottir 


Solvholsgata 4 
150 Reykjavik 





Supervision 






Ireland 


Eurydice Unit 




Marlborough Street 




Department of Education and 




Dublin 1 
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Italia 



Latvia 



Lichtenstein 



Lithuania 



Luxembourg 



Malta 



Nederland 



Norway 



Science 

International Section 



Unita di Eurydice 
Ministero dell’Istruzione, 
deH’Universita e della 
Ricerca 




Simona Baggiani, 
Antonella Turchi 




Giunio Luzzatto 
(President of the Centro per 
la Ricerca 

Educativa e Didattica 
dell'Universita di Genova), 
Anna Rosa Cicala 
(Dirigente dell’Ufficio VI - 
Direzione Generate per il 
Personale della Scuola - 
MIUR), 

Gabriella Cecchetti (Ufficio 
VI - Direzione Generate per 
il Personale della Scuola - 
MIUR) 



Eurydice Unit 
Socrates National Agency - 
Academic Programmes 
Agency 



Eurydice-Informationsstelle 

Schulamt 



Eurydice Unit Mindaugas Briedis 

Ministry of Education and (Head of the Initial 

Science and in-service teacher 

training division of the 
Ministry of Education and 
Science), 

Valdone Indrasiene 
(Head of the Social 
Pedagogy Department, 
Vilnius Pedagogical 
university) 



Unite d’ Eurydice 
Ministere de V Education 
nationale et de la Formation 
professionnelle (MENFP) 



Education Officer (Statistics) Dr. Christopher Bezzina, 



Department of Planning and 
Development 
Education Division 



Eurydice Nederland 
Ministerie van Onderwijs, 
Cultuur en Wetenschappen 
Directie Internationaal Beleid 



Ministry of Education and 
Research 

Department for Policy 



Raymond Camilleri 
(coordination) 



Raymond van der Ree 
(coordination) 



c/o INDIRE 
Via Buonarroti 10 
50122 Firenze 





Blaumana iela 28 
1011 Riga 



Austrasse 79 
9490 Vaduz 



A. Volano 2/7 
2691 Vilnius 
Contribution of the 




29, Rue Aldringen 
2926 Luxembourg 



Floriana CMR 02 



IPC 2300 / Kamer 10.086 
Postbus 16375 
2500 BJ Den Haag 




Akersgaten 44 
0032 Oslo 
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Analysis, Lifelong Learning 
and 

International Affairs 






Poland 


Foundation for the 
Development of the 
Education System 
Socrates Agency 




Mokotowska 43 
00-551 Warsaw 




Prof Hanna Komorowska 
(Warsaw University) 




Portugal 


Unidade de Eurydice 
Ministerio da Educagao 
Gabinete de Informagao e 
Avaliagao do Sistema 
Educativo (GIASE) 


Isabel Ameida 


Av. 24 de Julho 134-2° 
1399-029 Lisboa 




Isabel P. Martins, Fatima 
Paixao, Celina Tenreiro- 
Vieira 




the National Institute for 
Accreditation of Teacher 
Education 


Bartolo Paiva Campos 
(President of the National 
Institute for Accreditation 
of Teacher Education) 


E-mail: bcampos@megamail.pt 


Romania 


Socrates National Agency 




1 Schitu Magureanu -2nd Floor 
70626 Bucharest 
Contribution of the Unit: Tinea 
Modrescu, Alexandru Modrescu 


Slovakia 


Slovak Academic Association 
for International Cooperation 
Socrates National Agency 


Marta Ivanova 


Stare grunty 52 
842 44 Bratislava 




Eva Tkacikova Daniela 
Drobna 

(Comenius University) 




Slovenia 


Ministry of Education, 
Science and Sport 
Office for Development of 
Education (ODE) 




Kotnikova 3 8 
1000 Ljubljana 


Spain 


Unidad Espanola de Eurydice 
CIDE - Centro de 
Investigacion y 
Documentacion Educativa 
(MEC) 


Ana Isabel Martin Ramos, 
Laura Prieto Roca 


c/General Oraa 55 
28006 Madrid 


Unite d’ Eurydice 
Ministere de T Education 
nationale, de TEnseignement 
superieur et de la Recherche 
Direction de T evaluation et 
de la prospective 




61-65, rue Dutot 
75732 Paris Cedex 15 


Sweden 


Ministry for Education, 
Research and Culture 




Drottninggatan 16 
10333 Stockholm 


Turkey 


Ministry of National 
Education 


Strateji Geli§tirme 
Ba§kanligi 

(SGB - Directorate for 


Eurydice Birimi Merkez Bina Giri§ 
Kat B-Blok No:l Kizilay 
06100 Ankara 



Strategy Development) 
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United 

Kingdom 


Eurydice Unit for England, 
Wales and Northern Ireland 
National Foundation for 
Educational Research 
(NFER) 


Sigrid Boyd 


The Mere, Upton Park 
Slough, Berkshire SL1 2DQ 




Eurydice Unit Scotland 
The Scottish Executive 
Education Department 
(SEED) 

International Relations Unit 
Information, Analysis & 
Communication Division 


Jeff Maguire, plus 
colleagues within the 
Education Department and 
Tom Hamilton 
(General Teaching 
Council for Scotland) 


Area 1-B South / Mail point 25 
Victoria Quay 
Edinburgh EH6 6QQ 
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